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Abstract 
Nowadays cross-cultural studies have been popular in language learning field. Mobility programs such as Erasmus and Mevlana 
generally change students’ points of view positively. During these mobility programs students improve both their linguistic and 
cultural competences. Cultural differences increase students’ tolerance and broaden their perception. Being abroad makes students 
more mature and open-minded. Recent studies have explained that students can improve their intercultural awareness by means of 
exchange programs. The main purpose of this research is to examine foreign students’ perspectives on mobility programs. This 
research is a qualitative study which contains a structured interview with 14 foreign students who joined Mevlana and Erasmus 
programs at Akdeniz University. In order to analyze foreign students’ ideas, 5 questions were prepared for them. Structured 
questions were examined by 2 experts in the field of language learning. The foreign students stated that staying abroad helped them 
understand different cultures and values and added that they became friendlier, problem- solver and communicative after  having  
participated these programs. 
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1. Introduction 
It is a well- known fact that language learning means to learn the target culture at the same time. Culture always 
plays an important role during language learning and teaching period. Owing to globalization, cultural boundaries 
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changed and became transparent. As Mountfort and Smith point out (2000, p.97) language learning needs the 
integration of that culture and language. While learning a foreign language, literature, cultural elements and daily life 
of that country gain importance. Byram claims (1997) that linguistic competence, communicative competence and 
intercultural communicative competence should be crucial when they are acquired together. Foreign language teacher 
and learner should have the knowledge of intercultural awareness which provides them with open-mindedness, 
tolerance, critical thinking and understanding of the different cultures. Byram (1997) adds that intercultural 
communicative competence affects language learners’ curiosity and discovery learning. Language learners can have 
mutual understanding of both their own culture and the other society’s cultural phenomena by means of intercultural 
competence. (Byram, Nicols, Stevens, 2001). Byram and Zarate (1997) define intercultural awareness as the 
relationship between two or more different cultures. It also means a kind of interaction between other cultures. 
Intercultural awareness also has behavioral competence which contains flexibility, problem solving and sensitivity 
(Koehn and Rosenau, 2002). According to ølter and Güzeller (2005), culture is the belief system of the community 
therefore language learners require cross- cultural awareness to understand other people’s life style, language and 
values. Moreover, cross-cultural studies are dynamic process of interaction and it increases the learner’s knowledge 
level and skills (Feng and Byram, 2006). As Tomalin and Stempleski argue (2008), cross- cultural awareness contains 
lots of elements such as ideas, behaviors and products of implied culture. When the learner has cross- cultural 
awareness, he/ she has the sensibility of different cultures. Cross- cultural sensitivity increases a learner’s emotional 
awareness (Chen and Starosta, 1996). Bull and Ma (2001) also suggest that language awareness can get higher and 
better through intercultural communication.  
 
It is claimed that intercultural competence is necessary for university students who want to join mobility programs. 
According to Council of Europe (2010, p.103), CEFR supports personal mobility programs because they increase 
intercultural identity. Intercultural awareness covers how each culture differs from the others but tolerates the 
otherness. Because of globalization, language learners can face native cultural settings very often and these 
multicultural settings affect university students. Intercultural awareness helps university students discover new ideas 
and world apart from their own world. They can realize what is happening around them when they interact with their 
peers (Seidlhofer, 2005; Jenkins 2007). Modiano (2001) says that students can explore many things during mobility 
programs. They can be a real individual, mature and tolerant. The mobile programs such as Erasmus and Mevlana 
may raise university students’ cognitive and social level. ølter (2013, p.181) states that mobility programs have positive 
effects on university students’ individual, social and educational life. 
1.1. Aim of the Study 
This study is interested in intercultural awareness of foreign university students who joined Erasmus and Mevlana 
programs in Turkey. The aim of this study is to find out how this intercultural awareness affects foreign students’ life, 
language, attitudes and beliefs. This study is limited to 14 foreign students from Asia and Europe. They got their 
education at Akdeniz University for two terms.   
2. Method of the Study 
A qualitative method was used to find out the foreign students’ point of view on intercultural awareness in this 
study. The qualitative research tries to explore human behavior and gives a chance to the researchers who want to 
have a look at insider perspective in detail. Besides, it helps the researchers to realize the problems from the 
researcher’s own point of view (Nunan, 1992, p.4). 
 
2.1. Procedure 
The data were collected from university students who came to Akdeniz University to join Mevlana and Erasmus 
programs from different Asian and European countries. A structured questionnaire which was prepared by the 
researcher and examined by two experts in language teaching field was administered to the participants. The 
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participants were informed about the content of the questionnaire at the beginning and all of them joined this research 
voluntarily. Data collection was conducted at the end of September 2015. In order to understand mobile students’ 
ideas, 5 questions were prepared and asked them to answer all the questions deeply. 7 females and 7 males participated 
in this study. They were from Austria, Poland, Germany, Slovakia, Spain, Azerbaijan and Turkmenistan. The 
questionnaire sessions were completed in English at the different dates of the year. After data collection, all of them 
were analyzed by the researcher. 
 
2.2. Findings 
The qualitative results of the current research study revealed the following findings. The findings obtained in the 
light of the questionnaire will be analyzed in this section. The number of the mobile students who joined this research 
study can be seen in Table 1. 
 
Table 1 Mobile Students’ country, number and gender 
 
YEAR Country N Female Male 
2015 Austria 2  2 
Germany 2 1 1 
Poland 1 1  
Slovakia 1 1  
Spain 1  1 
Azerbaijan 4 4  
Turkmenistan 3  3 
 
Foreign mobile students were first asked how Turkish culture impacted them. Participant 1 (from Poland) 
mentioned “Turkish culture has great impact on my life. It has made me more open-minded for sure. Thanks to my 
stay in Turkey, it is getting easier for me to have new cross-culture contacts in everyday life. During my stay in Turkey, 
I have experienced positive attitude of Turkish people and thanks to that I am more often trying to help foreigners in 
Poland”. Participant 2 (from Austria) said “I certainly returned home as a person who is a lot more into meeting and 
getting to know other people. As people in Turkey were open-minded towards me, I started to become more and more 
open-minded as well”. Participant 3 (from Germany) said “I was surprised by the emancipation I found in Turkish 
women. Before I came to Turkey, I did not expect to find so many women in charge of responsible jobs... maybe this 
is because I am German and quite a big part of Turkish women in German society live a very "traditional" life, taking 
care of the family whilst the men work. I don´t know. But it was a nice surprise!” Concerning the contribution of 
Turkish culture to mobile students’ life all the participants in this research seemed to agree that their experiences with 
Turkish culture changed their ideas about people. They had the following views; Participant 4 (from Austria- Bosnian) 
said “Turkey gave me the feeling to be at home. Turkish people didn't give me the feeling to be a foreigner and they 
changed my ideas in a positive way which is different in Austria because I have Bosnian roots and I sometimes had 
problems because of my roots there.” Participant 5 (from Germany) said “Turkish culture had an impact: I eat more 
Turkish food at home. I drink Turkish coffee regularly. I also like that things are seen a little easier than they seem to 
be from a German point of view.” Mobile students from Azerbaijan and Turkmenistan had the same feeling with 
participant 4. They stated that Turkey was like their home and there were lots of similarities between Turkish culture 
and their culture. Participant 5 (from Spain) said that he had never been to a country like that. It is big but very friendly. 
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People tried to help him not only in university campus but also in the streets even though they did not speak English 
or Spanish. All Turkish people were good at body languages. 
 
Table 2: Mobile Students’ likes about Turkish culture  
 Likes                                                                           
 
Table 3: Mobile Students ‘dislikes about Turkish culture  
Dislikes                                                                          
 
Mobile students who joined this research were asked what they liked and disliked in Turkish tradition or if they 
have experienced any interesting things in Turkish culture. Participant 1 (from Poland) said “In Turkish tradition I 
respect to the religion and culture. Turkish people show great importance to ceremonies such as wedding and festivals. 
I like their behavior to the old people.” Participant 2 (from Austria) said “I enjoyed the hospitality and helpfulness of 
Turkish students and teachers but comparing with the institutions, Austrian institutions are more aware of their 
responsibilities.” Participant 3 (from Germany) said “I like the hospitality and friendship of the Turkish tradition. The 
tea-drinking tradition is just perfect.” Participant 4 (from Austria- Bosnian) said “I like almost everything. The food, 
the music, nature, the sea, people around me, the lecturers at university. The only problem is the transportation 
system.” Participant 5 (from Germany) said that he liked taking off the shoes before entering a house and tea culture. 
Mobile students from Azerbaijan mentioned that everything in Turkish culture is similar to their culture so they liked 
everything in Turkey. Participants from Turkmenistan explained that many things are similar but Turkey has some 
modern elements than Turkmenistan. Although Turkey is between Asia and Europe culture, Turkmenistan stayed in 
Asian culture. 
Tea culture 
Reading coffee cups as a fortune teller 
Taking off someone’s shoes in the house 
Try to help everybody 
Delicious food, Turkish breakfast 
Respect to parents and lecturer a lot 
Different music styles 
Lack of bicycle and pedestrian areas 
Transportation System  
Library systems 
Curiosity of some Turkish people 
Not punctual 
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When they were asked about their aims to join mobility programs, all of them mentioned that they wanted to learn 
different cultures, understand different people and improving themselves for their future professional life. They also 
added that they had lots of experience about different cultures and they would tell their experience to their friends. 
 
When the participants were asked about the similarities and differences between Turkish culture and their culture 
and whether these differences affected their points of view. Participants from Asia said that there are lots of similarities 
when they compare with their country. These similarities made their life easier and they had a chance to contact with 
people easily. Erasmus students from Europe observed the differences such as not being punctual, getting angry easily 
and having a good relationship easily. 
When asked whether they would use any Turkish cultural elements after they return, all of the participants in this 
study claimed that they would be friendlier and give much time to their friends. They would be sensitive to different 
cultures. They emphasized that learning Turkish culture made them understand their weak points about 
communication with people. 
Next, they were asked whether learning a different culture changed their points of view. Participant 5 (from Spain) 
said “I completely changed my ideas about life and people after 6 months in Turkey. I feel confident now as a language 
teacher candidate. I have experienced very dynamic classes and it has opened my eyes. Now I am sure that there is 
always another way to learn and teach something. I have had a lot of experience, good memories, and wonderful 
friendship. I am stronger now and I can solve many of the problems. I will show tolerance to human behavior and try 
to understand them. I can say that I am more sensitive to cultural differences without bias and persistent.” 2 Austrian 
participants said that they are interested in learning languages after their Erasmus experience and they will seek 
Turkish language courses in Vienna. According to them, learning that country’s language makes them understand 
their feelings better. There are lots of immigrant people in Austria and they can be good friends when they share the 
culture and language. They said that after they return to their country, they will not judge people and their thoughts. 
German participants had the same idea with Austrian participants and they added that they wanted to communicate 
with Turkish people more in Germany. Participant 7 (from Slovakia) said “I feel braver now. I studied Turkish but I 
also improved my English here. I learned Turkish culture and habits. I have got new friends, they have affected my 
life. I am more open-minded, more respectful and I see more opportunities for my life. My heart has been changed.” 
Participants from Azerbaijan and Turkmenistan told us that they share their experience with their family and friends 
now and many students want to join Mevlana exchange programs and they also mentioned that Mevlana programs not 
only widened their horizons but improved their way of thinking. They added that this mobility program developed 
their linguistics skills. 
3. Results and Suggestions 
All the participants in this present study stated that they developed sensitivity and had a good understanding of 
different cultures and values after having participated in Mevlana and Erasmus programs. They also mentioned that 
they became open towards other people’s ideas and they discovered their own critical mind which helped them deal 
with the problems. They started to show tolerance to otherness. They stated that learning a different language and 
culture were the main purpose of them. By learning these two important issues, they felt the changes, growth and 
maturity. They improved their English in Turkey because English was the main communication vehicle. They had 
professional gains of English language. This cross- cultural experience made them reduce their stereotypical ideas of 
different people and cultures. 
In conclusion, it can be suggested that mobility programs should be supported to build a strong bridge between 
foreign mobile students. It may change the mobile students’ world knowledge, personality and cross-cultural ideas. 
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